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2007 INSTITUTE LEARNING GOALS - THEATRE
Overall:

Participants will be able to:

· Create and perform an ensemble dance-drama that interprets a scene from the American Ballet Theater anchor work, The Sleeping Beauty, incorporating the specific elements of character, gesture, dramatic conflict, narration, and dialogue (T 1.0, 2.0, 3.0, 4.0, 5.0 )
· Demonstrate knowledge of how these elements relate to story structure (T 2.0, 4.0)
· Demonstrate knowledge of how the principal elements of dance and theatre relate to the anchor work as well as folk tales and fairy tales from a diversity of cultures (T 1.0, 3.0, 4.0, 5.0 )
Theatre Teaching Competencies:

Participants will demonstrate understanding of and ability to:

Day 1:

· Demonstrate awareness of space and other actors while in motion (T2.0)
· Demonstrate the ability to project vocal energy to the focus point (T2.0)

· Work together spontaneously as a team/ensemble (T2.0)

· Participate actively as audience members (T4.0)

· Identify, define and demonstrate practical knowledge of these elements of theatre:  character, conflict, and resolution (T1.0)

· Apply this knowledge to an improvised scene (T2.0)

· Identify the elements of folk tales found in the anchor work (T3.0)
· Identify one other story in which some of these elements are found (T5.0)
Day 2:

· Learn how to create a character and caricature walk (T2.0)

· Experiment with “character walks” from characters in the anchor work (T2.0)

· Understand why certain animals are used to portray certain human characteristics (T3.0)

· Perform a character type in an improvisation (T2.0)

· Adapt Music Center Model Lessons in Theatre to the skill level and strategies appropriate individual grade level curriculum units

Day 3:

· Demonstrate the ability to give and take focus on the stage (T2.0)
· Demonstrate improved Aesthetic Valuing skills (T4.0)
· Create a play out of an episode from the anchor work (T2.0)
Day 4:

· Perform a sequential series of tongue twisters from the stage (T2.0)
· Demonstrate further improved Aesthetic Valuing skills (T4.0)
· Perform a sequential series of tableaux linked by dialogue and/or narration that convey the beginning, middle and end of a story. (T1.0)
· Take a “climax moment” from the anchor work and develop it into a sequence of tableaux that tells the story of the conflict (T5.0)
Day 5:

· Draw on skills and content learned over the last four days to create a short dance-drama (T2.0)

· Culminate ensemble work through collaborative performance of group work

· Self-assess and evaluate one another’s work using new levels of knowledge, skill and teaching competency
California Visual & Performing Arts Content Standards Component Strands:

1.0-Artistic Perception 2.0-Creative Expression 3.0- Historical & Cultural Context 4.0- Aesthetic Valuing 5.0- Connections, Relationships, Applications
Theatre Model Lesson One

Ensemble Movement and Voice Work

LESSON SUMMARY

Enduring Understanding related to the Anchor Work
I understand that walking and vocal projection form the basis for dramatic ensemble work in exploring the anchor work.

Learning Outcomes

Students will be able to:

· Demonstrate awareness of space and other actors while in motion (T2.0)
· Demonstrate the ability to project vocal energy to the focus point (T2.0)

· Work together spontaneously as a team/ensemble (T2.0)

· Participate actively as audience members (T4.0)

STEP BY STEP SEQUENCE OF INSTRUCTIONAL ACTIVITIES
OVERARCHING CONCEPTS

Assessing Prior Knowledge

Big Idea – Effective team/ensemble work is the foundation of theatre, for both audience and performers.
· What does the phrase “theatre is a social experience” mean to you?

· What are the first steps toward building and effective ensemble?
· Why is the audience a necessary part of theatre performance?

EXPERIENCE & RESPOND

Getting Smarter

· Group learns a tongue twister (“as if one voice”)

· Divides into two groups, audience and actors: on cue actors walk freely on the stage without touching anything or anyone (T2.0)

· On the “freeze” actors look at and speak a tongue twister to the focus point – choral reading (T2.0)
· The audience does Aesthetic Valuing —“Two Likes and a Wish” (T4.0)
INQUIRE

Asking Essential Questions

· How can I be fully present in the moment and work cooperatively with others as part of a team/ensemble? 

CREATE

Becoming an Expert

TASK: Two groups
· Perform the Walk/Freeze as characters within an ensemble, and project vocal energy and clear choral reading to the focus point (2.0)
CRITERIA:  

· Respond with agility to the cues and walk with awareness of the space and of the other performers 

· Freeze and project vocal energy to the focus point 
· Perform “as if one voice” the choral reading of the tongue twister
REFLECT-REFINE

Making Connections – Asking Deepening Questions
Verbal:
· What did you notice about the nature of spontaneous teamwork in the team/ensemble? (T4.0)

· How would you connect the Walk/Freeze with other school activities in your grade level? (T5.0)

Performance:

· How would you describe the feeling of working spontaneously with others as a team/ensemble? (T1.0)

· How would you say this differs from dancing? (T5.0)

ASSESS - EVALUATE
TASK:

· Apply Evaluation Criteria & Align with Standards
· Connect content to Key Content Standards and grade level expectations

Key Theatre Content Standards Benchmark

Grade Three

Theatre 4.1 (Aesthetic Valuing) Develop and apply appropriate criteria or rubrics for evaluating a theatrical experience.
RUBRIC – Apply Evaluation Criteria & Align with Standards
Advanced
· Responds with great agility to the cues, and walks with three-dimensional awareness of the space and of the other performers 

· Freezes and projects powerful vocal energy to the focus point 
· Performs choral reading of the tongue twister “as if one voice” with appropriate emotion 
Proficient
· Responds with agility to the cues and walks with awareness of the space and of the other performers 

· Freezes and projects adequate vocal energy to the focus point 
· Performs choral reading of the tongue twister “as if one voice” 
Approaching Proficient

· Responds with some agility to the cues and walks with some awareness of the space and of the other performers 

· Sometimes freezes and projects vocal energy to the focus point 
· Sometimes, but not always, performs choral reading of the tongue twister “as if one voice” 
Below Proficient
· Does not respond with agility to the cues and does not walk with awareness of the space and of the other performers 

· Neither freezes nor projects vocal energy to the focus point 

· All voices out of sync in performing the choral reading of the tongue twister
Key Vocabulary
· Audience

· Character walk

· Choral reading

· Cue

· Ensemble

· Focus point

Resources and Materials

Theatre Model Lesson Two

Dramatic Conflict
LESSON SUMMARY

Enduring Understanding related to the Anchor Work
I understand that conflict between characters lies at the heart of any drama, including the anchor work.
Learning Outcomes

Students will be able to:

· Identify, define and demonstrate practical knowledge of these elements of theatre:  character, conflict, and resolution (T1.0)
· Apply this knowledge to an improvised scene (T2.0)
· Adapt Music Center Model Lessons to skill level and strategies appropriate to individual grade level curriculum units.
STEP BY STEP SEQUENCE OF INSTRUCTIONAL ACTIVITIES
OVERARCHING CONCEPTS

Assessing Prior Knowledge

Big Idea – Character, Conflict and Resolution are the foundation for a dramatic narrative.

· What is meant by character, conflict, and resolution?
· Where do these concepts appear in The Sleeping Beauty?
EXPERIENCE & RESPOND

Getting Smarter
· A character is a person in a story (T5.0)

· Must be capable of thought and feeling (T1.0)

· Can usually only exist in relation to another character (T1.0)

· Protagonist (sympathetic or unsympathetic) – the central character (T1.0)
· Antagonist – embodies the forces (persons, things, social conventions, or the protagonist’s own character traits) working against the protagonist (T1.0)

· Conflict is a clash of actions, ideas, desires or wills (T1.0)
· Resolution is how the play ends (T1.0)
· Analyze the characters in the story – who is in conflict with whom? (T1.0)
INQUIRE

Asking Essential Questions 
· How can I best perceive and/or express the way dramatic conflict works between two characters?

CREATE

Becoming an Expert

TASK:

· Participants perform improvised scenes to illustrate conflict (T2.0)
· Scene has two characters with conflicting objectives (T1.0)
CRITERIA:  

· Each character must try to forcefully impose his or her own will on the other

· The nature of the conflict must be clearly expressed

· Characters must stay on task in forcing her or his will upon the other

REFLECT- REFINE

Making Connections – Asking Deepening Questions
Verbal:

· How does this exercise illustrate the nature of dramatic conflict?

· What new insight do you have about story structure?

Performance:

· What was easy about this exercise? What was hard?

ASSESS - EVALUATE
TASK:

· Connect lesson content to key content standards and grade level expectations

Key Theatre Content Standards Benchmark

Grade Three

2.1 (Creative Expression)   Participate in cooperative scriptwriting or improvisations that incorporate the five Ws.

RUBRIC – Apply Evaluation Criteria & Align with Standards

Advanced
· Each character believably forcefully imposes his or her own will on the other

· The nature of the conflict is forcefully and clearly expressed

· Characters stay on task in forcing her or his will upon the other with every improvised line

Proficient
· Each character forcefully imposes his or her own will on the other

· The nature of the conflict is clearly expressed

· Characters stay on task in forcing her or his will upon the other

Approaching Proficient
· Each character sometimes forcefully imposes his or her own will on the other

· The nature of the conflict is sometimes clearly expressed

· Characters sometimes stay on task in forcing her or his will upon the other

Below Proficient
· Each character does not forcefully imposes his or her own will on the other

· The nature of the conflict is vaguely expressed

· Characters do not stay on task in forcing her or his will upon the other

Key Vocabulary
· Antagonist

· Central character

· Character

· Character traits

· Conflict

· Improvise

· Objective
· Protagonist

· Resolution

· Social conventions

· Sympathetic

· Unsympathetic

Resources and Materials

Theatre Model Lesson Three

The Characteristics of Folk Tales

LESSON SUMMARY

Enduring Understanding related to the Anchor Work
I understand there are certain characteristics that are common to folk tales around the world.

Learning Outcomes

Students will be able to:

· Identify the elements of folk tales found in the anchor work (T3.0)
· Identify one other story in which some of these elements are found (T5.0)
STEP BY STEP SEQUENCE OF INSTRUCTIONAL ACTIVITIES
OVERARCHING CONCEPTS
Assessing Prior Knowledge 

Big Ideas - Knowledge of folk tale characteristics leads to a better understanding of literature in general.

· What is a folk tale
· What characterizes a folk tale?

EXPERIENCE & RESPOND

Getting Smarter

· Folk tale: a story, often mythical or legendary, handed down throughout the generations by oral tradition (T3.0)

· Characteristics of a folk tale:

1) Things happen in threes (in American Indian folk tales 4 is the number)

2) Wishes are granted

3) Clear difference between good and evil

4) Good is rewarded, evil is punished

5) Characters are one-sided

6) Monsters and witches often appear

7) Animals talk and can communicate with people

8) Different versions of the same story appear in various cultures

9) Magic is used

10) Trickery is used

11)  A happy ending creates a sense of security and fulfillment
INQUIRE

Asking Essential Questions
· How can I relate the anchor work’s folk tale characteristics to other stories?

CREATE

Becoming an Expert
TASK: Each Small group

· Rapidly skims through the Perrault story and locates where the various folk tale characteristics are found in the anchor work

· Relates them to another story (T3.0)

· Presents their findings to the group

CRITERIA:  

· Accurately locate at least seven of the folk tale characteristics

· Connect at least four folk tale characteristics to a popular movie

· Connect at least four folk tale characteristics to a story found in classroom curriculum (not the anchor work)

REFLECT- REFINE

Making Connections – Asking Deepening Questions
Verbal: 

· Did you have any insights or new ideas after hearing each group report their findings?

Performance:

· Did you find it easy or hard to connect the folk tale elements to the story? 

· How would you adapt this exercise for your students?
ASSESS – EVALUATE

TASK:

· Connect lesson content to key content standards and grade level expectations

Key Theatre Content Standards Benchmark

Grade Three

4.2 (Aesthetic Valuing) Compare the content or message in two different works of theatre.

RUBRIC – Apply Evaluation Criteria & Align with Standards

Advanced
· Accurately locates seven or more of the folk tale characteristics

· Connects five or more folk tale characteristics to a popular movie

· Connects five or more folk tale characteristics to a story found in school (not the anchor work)
Proficient
· Accurately locates at least five or six of the folk tale characteristics

· Connects at least four folk tale characteristics to a popular movie

· Connects at least four folk tale characteristics to a story found in school (not the anchor work)
Approaching Proficient
· Accurately locates at least three or four of the folk tale characteristics

· Connects at least three folk tale characteristics to a popular movie

· Connects at least three folk tale characteristics to a story found in school (not the anchor work)
Below Proficient
· Accurately locates less than three of the folk tale characteristics

· Connects at least three folk tale characteristics to a popular movie

· Connect less than three folk tale characteristics to a story found in school (not the anchor work)
Key Vocabulary
· Folk tale

· Fulfillment

· Oral retelling

Resources and Materials

Theatre Model Lesson Four
Body Language, Comic Characters and Caricatures

LESSON SUMMARY

Enduring Understanding related to the Anchor Work
I understand that body language forms the basis for comic or dramatic physical characterization or pantomime.

Learning Outcomes

Students will be able to:

· Learn how to create a character and caricature walk (T2.0)

· Experiment with “character walks” from characters in the anchor work (T2.0)

STEP BY STEP SEQUENCE OF INSTRUCTIONAL ACTIVITIES
OVERARCHING CONCEPTS

Assessing Prior Knowledge 

Big Idea – A character is identified by his or her body language

· What is body language?

· What is a character or a caricature? What’s the difference?

· How does an actor use body language?

· What is pantomime?

· Make list of the character types and caricatures in the anchor work

EXPERIENCE & RESPOND

Getting Smarter
Two groups – audience does “Two Likes and a Wish”

· Briefly review yesterday’s walk/freeze using a new tongue twister

· Read body language – instant recognition(T1.0)

· The “weather exercise” – actors use body language to convey a specific kind of weather

· A caricature exaggerates a certain physical feature of that character (T1.0) – walk like: 

· A suspicious character, a happy character, a depressed character
· Walk with a “point of lead”
INQUIRE

Asking Essential Questions
· How can I use body language to portray an instantly recognizable character? 

CREATE

Becoming an Expert 
TASK: Small group

· Each group selects five characters or caricatures from the story

· All adopt the walk of these five characters or caricatures in the story and perform them in a pre-arranged sequence (T2.0)
CRITERIA:  

· Actors work as an ensemble

· Five characters are instantly recognizable

· Five caricatures have a physical exaggeration

REFLECT- REFINE

Making Connections – Asking Deepening Questions
Verbal:
· What characters do you remember?

· Identify some of the characteristics that made them memorable

· What caricatures do you remember?

· Identify some of the characteristics that made them memorable

· Could you tell the difference between the character and a caricature?

Performance:

· What did you learn about body language in conveying character and caricature?

ASSESS – EVALUATE

TASK:

· Connect content to Key Content Standards and grade level expectations

Key Theatre Content Standards Benchmark

Grade Three

1.1 (Artistic Perception) Use the vocabulary of theatre, such as character…, to describe theatrical experiences.

RUBRIC – Apply Evaluation Criteria & Align with Standards

Advanced
· Actors work as a seasoned ensemble

· All characters are instantly recognizable and well portrayed

· All caricatures have an inspired physical exaggeration 

Proficient
· Actors work as an ensemble

· Most characters are instantly recognizable

· Most caricatures have some physical exaggeration

Approaching Proficient
· Actors often, but not always, work as an ensemble

· Only a few characters are not instantly recognizable

· Only a few caricatures have any  physical exaggeration

Below Proficient
· Actors do not work as an ensemble

· One or no characters are instantly recognizable

· Caricatures do not have a physical exaggeration

Key Vocabulary
· Ardent

· Body language

· Caricature

· Characterization

· Disgruntled 

· Pantomime

Resources and Materials

Theatre Model Lesson Five

Caricatures and Situations

LESSON SUMMARY

Enduring Understanding related to the Anchor Work
I understand that in folk tales throughout the world, animals are used to portray human caricatures.

Learning Outcomes

Students will be able to:

· Understand why certain animals are used to portray certain human characteristics (T3.0)

· Perform a character type in an improvisation (T2.0)

STEP BY STEP SEQUENCE OF INSTRUCTIONAL ACTIVITIES
OVERARCHING CONCEPTS

Assessing Prior Knowledge

Big Idea – a caricature is defined by exaggeration in physical movement

· How many animal/stock characters/caricatures can we list? (Make list)

· Why were certain animals chosen to portray certain human caricatures?

EXPERIENCE & RESPOND

Getting Smarter
· Improvisation: “What Animal Am I?” 

· Actor performs an animal with certain human characteristics

· Audience guesses what the animal/caricature is

· Modeling other improvisations: 

· What Store Am I in? 

· What Am I Riding? 

· What Kind of Movie Am I Watching?

· What Kind of Sports Event Am I Watching?

· Review the concept of “Objectives”

INQUIRE

Asking Essential Questions

· What kind of situations bring out exaggerated behavior in characters? 

CREATE

Becoming an Expert

TASK: Individual performances

· Choose, prepare from the following, and create a scene (T2.0):

· A caricature with animal movements (can be from anchor work)

· One of the improvisations modeled above

· An “Objective” and an “Obstacle to that Objective” (Imagine the “Road Runner & Wily Coyote”)

· For instance, an “absent-minded professor” turtle is reading on the bus and keeps missing his or her stop

CRITERIA:  

· Caricatures are recognizable and have physical exaggeration
· “Objective” is clear

· “Obstacle” is clear

REFLECT- REFINE

Making Connections – Asking Deepening Questions
Verbal:
· What did you learn about caricature and situation? (T3.0)

· Did any of the scenes mirror scenes from the ballet? (T3.0)

· Did this task clarify some of the scenes in the ballet? (T3.0)

Performance:

· What did you learn about putting a character in a situation that brings out that certain quirk, strangeness or eccentricity? (T3.0)

ASSESS – EVALUATE

TASK:

· Connect content to Key Content Standards and grade level expectations.

Key Theatre Content Standards Benchmark

Grade Three

1.2 (Artistic Perception) Identify the five Ws in a theatrical experience.

RUBRIC – Apply Evaluation Criteria & Align with Standards

Advanced
· Caricatures are readily recognizable and have physical exaggeration
· “Objective” is clear and pursued with a passion

· “Obstacle” is clear and well chosen (provides major hassle)

Proficient
· Caricatures are recognizable and have physical exaggeration
· “Objective” is clear

· “Obstacle” is clear


Approaching Proficient
· Some caricatures are recognizable, but do not have physical exaggeration
· “Objective” is unclear

· “Obstacle” is unclear

Below Proficient
· Caricatures are not recognizable and do not have physical exaggeration
· “Objective” is missing

· “Obstacle” is missing

Key Vocabulary
· Improvisation

· Stock characters

· Obstacle

· Exaggeration

· Quirk

· Eccentricity

Resources and Materials

Theatre Model Lesson Six

Giving and Taking Focus

LESSON SUMMARY

Enduring Understanding related to the Anchor Work
I understand that intentional focus has the power to arouse creative and meaningful expression in both the performer and the audience.

Learning Outcomes

Students will be able to:

· Demonstrate the ability to give and take focus on the stage (T2.0)
· Demonstrate improved Aesthetic Valuing skills (T4.0)
STEP BY STEP SEQUENCE OF INSTRUCTIONAL ACTIVITIES
OVERARCHING CONCEPTS

Assessing Prior Knowledge

Big Idea – Effective team/ensemble work is a game of give and take.
· Why do actors have to create the proper focus for the audience?
· How does it feel to get attention or to be ignored?

· Why is “Two Likes and a Wish” so important to this process? 
EXPERIENCE & RESPOND

Getting Smarter

· Learn another tongue-twister 

· Learn the principle of giving and taking (or “stealing focus”) (T1.0)

· Walk/Freeze: on the “freeze” one person in turn (each one gets a number) projects (throws forward) the voice to the focus point, speaking a tongue- twister 

· Everyone else pays attention (gives focus) to that person (T2.0) 

· If someone doesn’t look at the speaker, or moves excessively, that person is “stealing focus”

INQUIRE

Asking Essential Questions

· How can we, as an ensemble, create the proper focus for the audience?
CREATE

Becoming an Expert

TASK: 

· Create the proper focus for the audience (T2.0)

CRITERIA:  

· Solo voice must be clear and heard

· All other actors must look at the speaker

· All other actors must remain still
REFLECT- REFINE

Making Connections – Asking Deepening Questions
Verbal:
· Audience (after each group): “Two Likes and a Wish” (T4.0)

· All: How would you connect this game with other school activities in your grade level? (T5.0)

Performance:

· Actors: How would you describe the feeling of being given focus? (T4.0)
ASSESS – EVALUATE

TASK:
· Connect content to Key Content Standards and grade level expectations

· What new insight do you have about team work and focus?

Key Theatre Content Standards Benchmark

Grade Three

1.1 (Artistic Perception) Use the vocabulary of theatre to describe theatrical experiences.

RUBRIC – Apply Evaluation Criteria & Align with Standards
Advanced
· Solo voice is clear and heard and has emotional weight

· All other actors look at speaker and project energy to her/him

· All other actors remain still in a dynamic pose

Proficient
· Solo voice is clear and heard

· All other actors look at speaker

· All other actors remain still

Approaching Proficient
· Solo voice is sometimes clear and heard

· Some actors look at speaker

· Some actors remain still

Below Proficient
· Solo voice is not clear and heard

· All other actors do not look at speaker

· Other actors “steal focus” by moving

Key Vocabulary
· Create proper focus
· Give and take focus
Resources and Materials

Theatre Model Lesson Seven

Creating Dialogue

LESSON SUMMARY

Enduring Understanding related to the Anchor Work
I understand that theatre is a verbal medium.

Learning Outcomes

Students will be able to:

· Create a play out of an episode from the anchor work (T2.0)
STEP BY STEP SEQUENCE OF INSTRUCTIONAL ACTIVITIES
OVERARCHING CONCEPTS

Assessing Prior Knowledge

Big Idea – Writing dialogue connects the writer with his or her own “voice.”
· What are the challenges in writing dialogue?
EXPERIENCE & RESPOND

Getting Smarter
· Break the episode into a “scene-grid” using the 5 Ws (T2.0)
· Call and response:” Did You Feed My Cow?” and more
· Dialogue is a form of call and response

INQUIRE

Asking Essential Questions

· How would you describe the nature of the essential conflict in this episode?

CREATE

Becoming an Expert

TASK:

· Turn the episode into a play (T2.0)

· The group divides into smaller “scene groups” 

· Each scene group chooses a scene from the scene-grid

· Each scene group participant chooses a character to write dialogue for

· The dialogue is written in a “round robin” fashion, beginning with the first character that speaks and going on to each successive character that responds

CRITERIA:

· Each scene must fall into the rising action and resolution of the plot
· Dialogue must be rooted in the action-word of the “What”

· Dialogue must reflect the nature of the conflict

· Share dialogue with the large group

· Must be read by someone other than the writer (T2.0)

REFLECT- REFINE

Making Connections – Asking Deepening Questions
Verbal:
· What was easy in this process? What was not easy? (T5.0)

· What did you notice about the nature of spontaneous team work in writing the script? (T4.0)

· Does the dialogue address the essential conflict? 

ASSESS - EVALUATE
TASK:

· Connect content to Key Content Standards and grade level expectations.

· What new insight do you have about team writing?

· What new insight do you have about dialogue?

Key Theatre Content Standards Benchmark

Grade Three

2.1 (Creative Expression) Participate in cooperative scriptwriting or improvisations that incorporate the five Ws.

RUBRIC – Apply Evaluation Criteria & Align with Standards
Advanced
· Each scene falls smoothly into the rising action and resolution of the plot
· Dialogue is uniquely rooted in the action-word of the “What”

· Dialogue artfully reflects the nature of the conflict

Proficient
· Each scene falls into the rising action and resolution of the plot
· Dialogue is rooted in the action-word of the “What”

· Dialogue reflects the nature of the conflict

Approaching Proficient
· Some scenes fall into the rising action and resolution of the plot
· Dialogue is sometimes rooted in the action-word of the “What”

· Dialogue occasionally reflects the nature of the conflict

Below Proficient
· Scenes do not or rarely fall into the rising action and resolution of the plot
· Dialogue is not or rarely rooted in the action-word of the “What”

· Dialogue does nor reflect the nature of the conflict

Key Vocabulary
· Action/plot
· Call and response
· Dialogue
· Motivation
· Period/time
· Point of view
· Setting/place
· Who, What, Where, When, Why
Theatre Model Lesson Eight

Sequencing

LESSON SUMMARY

Enduring Understanding related to the Anchor Work
I understand that sequencing is of paramount importance in the theatre.
Learning Outcomes

Students will be able to:

· Perform a sequential series of tongue twisters from the stage (T2.0)
· Demonstrate further improved Aesthetic Valuing skills (T4.0)
STEP BY STEP SEQUENCE OF INSTRUCTIONAL ACTIVITIES
OVERARCHING CONCEPTS

Assessing Prior Knowledge

Big Idea – Success in the theatrical storytelling requires effective sequencing.
· What is sequencing?
· How does it relate to theatre?
EXPERIENCE & RESPOND

Getting Smarter
· Define sequencing
· Observation: Identify a sequence in the room

· Give an example of sequencing in school

· Line up in a variety of sequential ways

INQUIRE

Asking Essential Questions

· How can we become more proficient at effective sequencing on stage?

CREATE

Becoming an Expert

TASK:

· Two groups each perform a predetermined sequence of tongue twisters in the Walk-Freeze (T2.0)

· Each actor is given a number 

· On the freeze, each actor in numbered turn speaks a self-chosen tongue twister

· All other actors focus on the speaker

CRITERIA:

· No break in the sequence (all actors must speak when it’s their turn)

· All other actors must look at the speaker

· All other actors must remain still

REFLECT- REFINE

Making Connections – Asking Deepening Questions
Verbal:
· What was easy in this process? What was not easy? (T5.0)

· What did you notice about the level of concentrated commitment in this game? (T4.0)

ASSESS - EVALUATE
TASK:

· Connect content to Key Content Standards and grade level expectations.

· What new insight do you have about sequencing in the classroom?

· What learning intelligences did we explore in our session on sequencing?

· How many learning intelligences can you think of in teaching sequencing?

Key Theatre Content Standards Benchmarks

Grade Three

4.1 (Aesthetic Valuing) Develop and apply appropriate criteria or rubrics for evaluating theatrical experience.

RUBRIC – Apply Evaluation Criteria & Align with Standards
Advanced
· Each actor picks up his or her cue smoothly

· All other actors support and give support-energy to the speaker

· All other actors remain still yet dynamic

Proficient
· No break in the sequence (all actors must speak when it’s their turn)

· All other actors look at the speaker

· All other actors remain still

Approaching Proficient
· Occasional break in the sequence 

· Not all other actors look at the speaker

· Some other actors remain still

Below Proficient
· Many breaks in the sequence

· No actors look at the speaker

· No actors remain stilt

Key Vocabulary
· Sequencing
Resources and Materials

Theatre Model Lesson Nine

Snapshot Stories

LESSON SUMMARY

Enduring Understanding related to the Anchor Work
I understand that the essence of conflict can be show in a single picture.
Learning Outcomes

Students will be able to:

· Perform a sequential series of tableaux linked by dialogue and/or narration that convey the beginning, middle and end of a story. (T1.0)
· Take a climax moment from the anchor work and develop it into a sequence of tableaux that tells the story of the conflict (T5.0)
STEP BY STEP SEQUENCE OF INSTRUCTIONAL ACTIVITIES
OVERARCHING CONCEPTS

Assessing Prior Knowledge

Big Idea – Success in theatrical storytelling using a series of tableaux linked by narration and/or dialogue, requires effective sequencing
· What can we take from our session on sequencing and dramatic conflict to create a series of pictures that tell a dramatic story?
· What parallels are there in the anchor work?
EXPERIENCE & RESPOND

Getting Smarter
· Define Beginning, Middle, and End in Theatre (T1.0)

· Observation: View examples in art of climactic snapshots of conflict

· Create a narrative that consists of snapshots that tell the story leading up to the “climax snapshot” and a resolution to the event

· Determine what kind of narrative or dialogue sequence might serve as transitional material

· Connect these concepts to cartoons, story boards, and other tableaux forms of storytelling

INQUIRE

Asking Essential Questions 

· Explore the anchor work using arts concepts, skills, and processes to construct experience that deepens understanding

· What is the underlying concept in creating a sequence of snapshots and narration/dialogue to dramatize a section of The Sleeping Beauty story?
CREATE

Becoming an Expert

TASK: Small groups

· Each performs a sequence of snapshots/tableaux linked with narration or dialogue to act-out/dramatize a self-selected climactic moment in the story of The Sleeping Beauty (T2.0)

CRITERIA:

· The climax must be a clear picture of conflict

· The sequencing of the tableaux must lead up to the climax and resolve the climax – happy or unhappy ending

· The narration and/or dialogue must provide a story-link between the pictures in the storyline 

REFLECT-REFINE

Making Connections – Asking Deepening Questions
Verbal:
· What experience have you had in this type of story boarding/cartooning? (T5.0)

· Has this process brought to light any solutions to challenges you might have had in story boarding/cartooning? (T4.0)

ASSESS - EVALUATE
TASK:

· Connect content to Key Content Standards and grade level expectations

· How will this process help teach the concepts of Beginning, Middle, End; Main Idea and Sequencing? (T5.0)

· What pictures can you use at your grade level to jump-start a story told through pictures and narration/dialogue? (T4.0)
Key Theatre Content Standards Benchmark

Grade Three

2.2 (Creative Expression) Create for classmates simple scripts that demonstrate knowledge of basic blocking and stage areas.

RUBRIC – Apply Evaluation Criteria & Align with Standards
Advanced
· The climax shows a clear and highly artful picture of conflict.

· The sequencing of the tableaux inexorably leads up to the climax and resolves the climax – happy or unhappy ending

· The narration and/or dialogue provides an ingenious story-link between the pictures in the storyline

Proficient
· The climax must be a clear picture of conflict.

· The sequencing of the tableaux leads up to the climax and resolves the climax – happy or unhappy ending

· The narration and/or dialogue provide a story-link between the pictures in the  storyline
Approaching Proficient
· The climax is not quite a clear picture of conflict.

· The sequencing of the tableaux sometimes leads up to the climax and resolves the climax – happy or unhappy ending

· The narration and/or dialogue sometimes provide a story-link between the pictures in the storyline 

Below Proficient
· The climax is not a clear picture of conflict.

· The sequencing of the tableaux does not lead up to the climax nor resolve the climax – happy or unhappy ending

· The narration and/or dialogue does not provide a story-link between the pictures in the storyline

Key Vocabulary
· Climax

· Essence

· Link

· Narrative

· Snapshots

· Storyboards

· Tableau(x)

Required Resources and Materials

Dance & Theatre Model Lesson Ten

Do Your Own Thing

LESSON SUMMARY

Enduring Understanding related to the Anchor Work
I understand that all artistic endeavor is a unique blend of previously learned content and skills.

Learning Outcomes

Students will be able to:

· Draw on skills and content learned over the last four days to create a short dance-drama (T2.0)

STEP BY STEP SEQUENCE OF INSTRUCTIONAL ACTIVITIES
OVERARCHING CONCEPTS

Assessing Prior Knowledge

Big Idea – a solid narrative is needed to create a dance-drama

· What have we learned about creating a story?

· What are the essential elements that comprise a story?

EXPERIENCE & RESPOND

Getting Smarter
· Review of skills and content learned and how to combine these facets into a complete presentation

INQUIRE

Asking Essential Questions

· What skills and content will I use to create a dance-drama narrative? 

CREATE

Becoming an Expert

TASK: Group performances

· Conceive, rehearse and perform a short dance-drama (D2.0 & T2.0)

CRITERIA:  

· Presentation should have a clear storyline

· Presentation should incorporate skills and content learned in dance 

· Presentation should incorporate skills and content learned in theatre

REFLECT- REFINE

Making Connections – Asking Deepening Questions
Verbal:
· What did you learn about creating an original performance piece? (T4.0)

Performance:

· What skills and content can you incorporate in your grade level lessons? (T5.0)

ASSESS – EVALUATE

TASK:

· Connect content to Key Content Standards and grade level expectations.

Key Dance Content Standards Benchmarks

Grade Three

2.8 (Creative Expression) Create, memorize, and perform original movement sequences with a partner or a small group.

Key Theatre Content Standards Benchmark

Grade Three

2.2 (Creative Expression) Create for classmates simple scripts that demonstrate knowledge of basic blocking and stage areas.

RUBRIC – Apply Evaluation Criteria & Align with Standards

Advanced
· Presentation has a compelling storyline

· Presentation artfully incorporates skills and content learned in dance 

· Presentation artfully incorporates skills and content learned in  theatre

Proficient
· Presentation has a clear storyline

· Presentation incorporates skills and content learned in dance 

· Presentation incorporates skills and content learned in theatre 

Approaching Proficient
· Presentation has more or less of a clear storyline

· Presentation occasionally incorporates skills and content learned in dance 

· Presentation occasionally incorporates skills and content learned in theatre

Below Proficient
· Presentation does not have a clear storyline

· Presentation does not incorporate skills and content learned in dance 

· Presentation does not incorporate skills and content learned in theatre

Key Vocabulary
· Dance-drama

· Endeavor

· Narrative

· Unique

Resources and Materials

