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2006 Institute for Educators, Experienced Level

Curriculum Unit featuring the Anchor Work, “There is a Time”

MODEL LESSON ONE – Introduction to “There is a Time”
Lesson Summary

Enduring Understandings related to the Anchor Work
– A broad and deep understanding of an art work that students will retain for a lifetime.
· I view dance choreography live or on video to learn about universal human experiences, ideas, and enduring values. 

· I understand that throughout history there have been ongoing cycles of life, conflict, transformation, seasons, and other aspects of the human experience that we know today.

Learning processes:

· Critical viewing

· Critical thinking

· Aesthetic valuing
Student Outcomes – Students Will Be Able To:
· Define and understand what an anchor work is
· Engage with and comprehend the poem “To Everything There is a Season” from Ecclesiastes

· Discuss and analyze the José Limón choreography, “There is a Time”

· Identify and discuss the choreographer’s artistic perspective and viewpoint
Required Resources and Materials

· José Limón Artsource® unit

· DVD of Limón Company’s performance of “There is a Time”
Key Vocabulary
· Anchor Work

· Critical Thinking

· Choreographer

· Artistic Perspective

· Aesthetic Valuing

· Interpretation
STEP BY STEP SEQUENCE OF INSTRUCTIONAL ACTIVITIES
OVERARCHING CONCEPTS

· What is art?

· What is an Anchor work?

· Introduction to the “Anchor Work” poem, “To Everything There is a Season”
· Define, discuss and comprehend what an anchor work is
EXPERIENCE & RESPOND
– Select, describe, analyze, interpret, translate
Introduction to the Anchor Work: Critical Viewing, Thinking, and Aesthetic Valuing

· Who is José Limón?

· What is modern dance?

· View “There is a Time” performed by the José Limón Company and inspired by the anchor work poem, “To Everything There Is a Season”
INQUIRE
- Explore the anchor work using arts concepts, skills, and processes to build experience and deepen understanding

· Discuss performance and choreographer’s interpretation of the poem

· Answer essential questions:

· How did the performance make you feel? (Describe)

· What sections of the performance were you most impressed or moved by and why? (Select)

· What ideas in the poem do you think that the choreographer was trying to convey? (Interpret)

· Why do you think the choreographer used a circle motif? (analyze, interpret)

Watch the performance of “There is a Time” a second time 

· What was different in the second viewing?

· Did your opinion of the piece change in any way?

· Did you appreciate a part of the anchor work you had not noticed before?
CREATE
- Apply Knowledge, Skill, Understanding, i.e., plan, explore, develop, evaluate, perform
TASK:

· In small groups, create your own series of essential questions to ask your students following their viewing of the anchor work
CRITERIA:  

· Work cooperatively

· Share and discuss ideas and observations

· Create interesting and thought provoking questions
REFLECT-REFINE
- Ask Deepening Questions, Make Personal Meaning 
Verbal:
· Present your essential questions to the group
ASSESS - EVALUATE
- Apply Evaluation Criteria & Align with Standards
TASK:
· Analyze content and connect to Key Content Standards and grade level expectations

Key Dance Content Standards

Grade Four

5.4 (Connections, Relationships, Applications) Analyze the choreographic process and its relation to the writing process (e.g., brainstorming, exploring and developing ideas putting into a form, sequencing).

Grade Five

4.2 (Aesthetic Valuing) Apply specific criteria to analyze and assess the quality of a dance performance by well-known dancers or dance companies (e.g., technical skill, musicality, dynamics, mood)...or artist’s intent and communication of ideas.

RUBRIC – Apply Evaluation Criteria & Align with Standards

Advanced
· Clearly defined questions, observations, and responses

· Very strong evidence of group collaboration

· Advanced critical thinking skills


Proficient
· Defined questions, observations, and responses

· Some evidence of group collaboration

· Proficient critical thinking skills


Approaching Proficient
· Some defined questions, observations, and responses

· Lack of group collaboration

· Little evidence of critical thinking skills


Below Proficient
· Difficulty formulating questions and verbalizing observations and responses

· No group collaboration

· No evidence of critical thinking skills
SELF-ASSESSMENT for LEARNING
EVIDENCE OF LEARNING FOR PORTFOLIO
MODEL LESSON TWO – CREATING SOUNDSCAPES
Lesson Summary

Enduring Understandings related to the Anchor Work
– A broad and deep understanding of an art work that students will retain for a lifetime.
I understand that people throughout time have improvised spontaneously with sounds and music to express their feelings and ideas, working alone and within a community.

·  I understand that throughout history there have been ongoing human experiences that people have interpreted and expressed through sound and music.
Student Outcomes – Students Will Be Able To:
· Understand and identify a soundscape
· Identify and discuss sounds that represent various paired opposites

· Create a soundscape that represents a set of paired opposites

Required Resources and Materials
· Anchor Work - To Everything There is a Season, A Time for Everything Under the Sun

· Large paper for word web and markers

Key Vocabulary
· Soundscape
· Improvisation
· Rhythm
· Performer
· Audience
· Silence
STEP BY STEP SEQUENCE OF INSTRUCTIONAL ACTIVITIES
OVERARCHING CONCEPTS

· Introduce, define, and identify improvisation

· Listen to examples from Ella Fitzgerald and Bobby McFerrin
· What is a soundscape?

· Introduce and define

EXPERIENCE & RESPOND
– Select, describe, analyze, interpret, translate
· Students identify various emotions or ideas - laughter, pain, joy, anger, surprise, sadness, etc.

INQUIRE
- Explore the anchor work using arts concepts, skills, and processes to build experience and deepen understanding
Essential Questions:

· How does listening shape our reality?

· What is the emotional impact of sound?

· What is the importance of verbal and non-verbal sound in communication?

Creating Soundscapes

Artsource® unit, Level I Sample Lesson
· Artist guides participants in exploring laughter in a variety of ways

· Brainstorm ideas such as family-parents, aunts, uncles, cartoon or other characters, movies (Jim Carrey in The Mask or Mary Poppins)

· Volunteers present examples
· Five volunteers enter one at a time and layer sounds, one upon another, to create a soundscape
· Include elements of silence, rhythm, dynamics, tempo
TASKS:
· Select paired opposites from poem such as war and peace
· Draw a circle around each
· Create a word web of ideas that are associated with each idea
· Follow this with additional word webs that show sounds that would capture the feelings of each word in the first web
· Divide class in half.  One group creates the soundscape making and layering sounds of war while the other group listens.
· Ask the listening group what they heard and how it made them feel.
· Ask the performing group the same questions
· Repeat the exercise having the listening group now making and layering sounds of peace
CREATE 
– Apply Knowledge, Skill, Understanding, i.e., plan, explore, develop, evaluate, perform
TASK: in groups of 8 to 10
· Create a soundscape utilizing opposites (group may sub-divide)
· Select one pair of opposites from the anchor work

· Create a word web of ideas for each word

· Create a word web of sounds for each word

· Perform soundscapes with one another
CRITERIA:  

· Build on existing sounds
· Layer new sounds using contrasts
· Include silence
· Include contrasts of dynamics, rhythm, and tempo
REFLECT-REFINE
- Ask Deepening Questions, Make Personal Meaning 
Verbal:
· What is a soundscape?

· How does a soundscape affect your understanding of the poem?

Performance-based:
· Describe what stood out for you in the group performances?  Why?

ASSESS - EVALUATE
- Apply Evaluation Criteria & Align with Standards
TASK:
· Analyze content and connect to Key Content Standards and grade level expectations

Key Dance Content Standards
Grade Three

4.3 Aesthetic Valuing 

Describe how specific musical elements communicate particular ideas or moods in music
RUBRIC - Apply Evaluation Criteria

Advanced
·  Excellent focus

·  Excellent cooperation and collaboration of group members

·  Clear and articulate expression of sounds and choices


Proficient
·  Good focus

·  Good cooperation and collaboration of group members

·  Mostly clear and articulate expression of sounds and choices



Approaching Proficient
·  Inconsistent focus

·  Difficulty in achieving cooperation and collaboration of group members

·  Some clear and articulate expression of sounds and choices


Below Proficient
·  Very little focus

·  Uncooperative with group members

·  Little effort in clarity and articulation of sounds and choices

Follow-up/Extensions 

· Deepen understanding by utilizing soundscapes when reading poetry or stories 
Teacher Self-Assessment of Learning

Evidence of Learning for Portfolio

MODEL LESSON THREE – DANCES IN ABA FORM
Lesson Summary

Enduring Understandings related to the Anchor Work
– A broad and deep understanding of an art work that students will retain for a lifetime.
· I understand how choreographers work with form, using different movement patterns and motifs to create work and convey emotion and intention; I am able to identify similar patterns within the Anchor Work poem

· I understand how artists are inspired by great works of art and how the inspiration of one Anchor Work can actually lead to another being created 
Student Outcomes – Students Will Be Able To:
· Understand and demonstrate the dance composition forms AB and ABA
· Identify AB or ABA forms in the anchor work poem
· Identify sections of the piece by José Limón, “There is a Time,” that demonstrates AB and ABA

Required Resources and Materials

· José Limón Artsource® unit

· DVD of Limón Company’s performance
Key Vocabulary
· AB

· ABA

· Gesture 

· Shape

· Choreograph

· Interpret

· Motif
STEP BY STEP SEQUENCE OF INSTRUCTIONAL ACTIVITIES
OVERARCHING CONCEPTS

· What is AB?

· What is ABA? 

· Brainstorm everyday activities and tasks that are AB or ABA in structure

· Identify AB or ABA forms in the anchor work poem
· Identify AB and ABA forms in the work “There is A Time” by José Limón
EXPERIENCE & RESPOND   
- Select, describe, analyze, interpret, translate
Dances in ABA Form
Artsource® unit, Level II Sample Lesson
· Review a section of the piece by José Limón, “There is a Time,” that demonstrates AB and ABA
INQUIRE   
- Explore the anchor work using arts concepts, skills, and processes to build experience and deepen understanding

Essential Questions:

· Why are contrasts important in artistic expression and composition?

· Why do artists develop patterns and motifs in their work?

Explore opposites in movement (AB)

· Work with postures or gestures to find contrasts (i.e., sitting/standing, reaching/walking)

· Select each of the opposites from the Anchor Work poem and interpret them with gesture, movement or shape (i.e., laugh/cry, born/die)

Explore opposites in movement (ABA)

· Select two opposites from the poem and explore them as an ABA sequence (i.e., laugh/cry/laugh)

CREATE
- Apply Knowledge, Skill, Understanding, i.e., plan, explore, develop, evaluate, perform
TASK:
· Create an ABA dance phrase, selecting two opposites from the poem 

· Work with shape, gesture, sound and motion 

CRITERIA

· 8 counts for each part - ABA
· Demonstrate clear contrasts
· Include level, tempo and dynamic changes
Chance Dance Sharing 

· Perform solos simultaneously within a group

REFLECT-REFINE
- Ask Deepening Questions, Make Personal Meaning 
Model Lesson Three Extension (15 minutes)

Verbal:
· Discuss what random encounters occurred during Chance Dance
· In large groups, arrange each ABA solo to compose a new group piece
ASSESS - EVALUATE
– Apply Evaluation Criteria & Align with Standards
TASK:
· Analyze content and connect to Key Content Standards and grade level expectations

Key Dance Content Standards

Grade K
1.3 (Artistic Perception) Understand and respond to a wide range of opposites (e.g., high/low, forward/backward, wiggle/freeze).

Grade One
2.3 (Creative Expression) Create a short movement sequence with beginning, a middle, and an end. 

2.8
(Creative Expression) Work with others in a group to solve a specific dance problem (e.g., design three shapes – high, middle, low; create slow and fast movements).

Grade Two

5.2 (Connections, Relationships, Applications) Demonstrate language arts concepts thorough dance (e.g., show different punctuation marks through movement).

Grade Three

2.8 (Creative Expression) Create, memorize, and perform original movement sequences with a partner or a small group.

Grade Five

1.4
(Artistic Perception) Incorporate the principles of variety, contrast, and unity with dance studies.
RUBRIC – Apply Evaluation Criteria & Align with Standards

Advanced
· Strongly demonstrated understanding of AB and ABA principles

· Performed with clarity, strong focus and intention

· Incorporated all elements required

· Advanced demonstration of movement contrasts


Proficient
· Demonstrated understanding of AB and ABA principles

· Performed with some clarity, focus and intention

· Incorporated most of the elements required

· Proficient demonstration of movement contrasts



Approaching Proficient
· Some understanding of AB and ABA principles

· Some clarity, focus and intention

· Incorporated some of the elements required

· Some demonstration of movement contrasts



Below Proficient
· No understanding of AB and ABA principles

· Performance lacked clarity, focus and intention

· Did not include all the elements required

· No demonstration of movement contrasts

Teacher Self-Assessment of Learning

Evidence of Learning for Portfolio

MODEL LESSON FOUR – CHORAL SPEAKING
Lesson Summary

Enduring Understandings related to the Anchor Work
– A broad and deep understanding of an art work that students will retain for a lifetime.
· I understand that people come together to combine their voices in order to empower and deepen their understanding of text.
Student Outcomes – Students Will Be Able To:
· Express phrases from the anchor work in a variety of ways through choral speaking

· Describe, discuss, analyze and connect information and experiences based on this lesson

Required Resources and Materials
· Pieces of paper with one of the phrases from the poem written on each one.  There should be one for each student and more than one student may have the same line.
Key Vocabulary
· Choral Reading
· Found Poem
STEP BY STEP SEQUENCE OF INSTRUCTIONAL ACTIVITIES
OVERARCHING CONCEPTS

· What is Choral Speaking?

· A powerful tool for developing deeper understanding of a specific work

EXPERIENCE & RESPOND
- Select, describe, analyze, interpret, translate
· Who has participated in a play, musical, poetry reading?  

· A Choral Reading is very similar to interpreting or reading a monologue

· Pass out pieces of paper to each student, with a different line from the poem on each.  More than one student may have the same line. 

· Have each student read their line to themselves over and over until they have it memorized.

INQUIRE   
- Explore the anchor work using arts concepts, skills, and processes to build experience and deepen understanding

Essential Questions:

· How does the utilization of one voice affect us differently from the use of many voices?

· What impact does emotional intent have on communication?

· Why is the use of exploration an important element in the success of an artist’s composition?

Choral Speaking

Artsource® unit, Level I Sample Lesson

· All students walk counterclockwise around the room as they do the following Choral Speaking exercises.  

· Speak your line out loud, using a normal voice.  Repeat several times freeze

· Say your line as slowly as possible, drawing out each syllable.  Repeat

· Say your line as fast as possible, spitting out the words quickly.  Repeat

· Say your line with anger, using power, force and strong emotion as you speak.  Repeat several times.

· Whisper your line, speaking secretively or quietly.  Repeat several times.

· Say your line as if it were a question and you are trying to understand it.  Repeat several times

· Accent different words in your line, giving emphasis to different interpretations.  Repeat 

· Say your line as if it were a rap, speaking it rhythmically.  Repeat.

· Optional - add natural gestures as you are walking and speaking as well as silence in your reading

CREATE
- Apply Knowledge, Skill, Understanding, i.e., plan, explore, develop, evaluate, perform
TASK:

· Create a “Found Poem” and perform it as a Choral Reading

· In groups of 8 to 10, create a found poem from the anchor work poem

· Read lines to each other and sequence them in an order of your choice 

CRITERIA:  

· Incorporate 5 to 7 different vocal techniques from above
· Work cooperatively including all members of the group
· Include and sequence all lines of the “Found Poem”
· Include combinations of solos, duets and unison (optional)
Follow-up/Extensions 

· Ask students to revise and refine their work and perform a second time
· Challenge students to add movement and gesture to their reading
REFLECT-REFINE
-  Ask Deepening Questions, Make Personal Meaning 
Verbal:
· Describe one or more vocal techniques that you observed being used

· What did the group do to convey the intent?

· What most impressed you about the Choral Reading?

· What constructive suggestion would you give to improve the artistry and expressive quality of their work?

· What would you do to improve your performance?
ASSESS - EVALUATE
- Apply Evaluation Criteria & Align with Standards
TASK

· Analyze content and connect to Key Content Standards and grade level expectations

Key Dance Content Standards

Grade Four

5.2 Connection, Relations, Applications

Integrate several art disciplines (dance, music, theater) into a well-organized presentation or performance.

 5.4 Careers and Career-Related Skills

Evaluate improvement in personal musical performances after practice or rehearsal

RUBRIC – Apply Evaluation Criteria & Align with Standards

Advanced
·  Exceptional artistic expression of ideas within the poem

·  Incorporation of more than five vocal and sound strategies

·  Clear intent of the lines used in the poem


Proficient
·  Good artistic expression of ideas within the poem

·  Incorporation of four to five vocal and sound strategies

· Mostly clear intent of the lines used in the poem


Approaching Proficient
·  Some emerging artistic expression of ideas within the poem

·  Incorporation of three to four vocal and sound strategies

·  Fairly clear intent of the lines used in the poem



Below Proficient
·  No artistic expression of ideas within the poem

·  Incorporated less than three vocal and sound strategies

· Unclear intent of the lines used in the poem

SELF-ASSESSMENT for LEARNING
EVIDENCE OF LEARNING FOR PORTFOLIO
MODEL LESSON FIVE – DANCE A POEM
Lesson Summary

Enduring Understandings related to the Anchor Work
– A broad and deep understanding of an art work that students will retain for a lifetime.
· I understand that when movement and sound come from an authentic desire to communicate, they serve people in their expression of deep emotion and in exploring essential questions that drive humanity  

· I experience the true nature of collaboration and group cooperation, an intrinsic element of all performing art forms

· I learn how to listen, respond and initiate. I discover ways to combine movement and sound, voice and gesture, in a true multidisciplinary experience 

Student Outcomes – Students Will Be Able To:
· Create a 1 to 2 minute group piece that is inspired by the anchor work poem, “To Everything There is a Season”

· Communicate emotion and meaning through the elements of movement, gesture voice and sound

· Demonstrate collaborative group creativity and composition

Required Resources and Materials

· José Limón Artsource® unit

· DVD of Limón company’s performance

Key Vocabulary
· Gesture

· Shape

· Interpretation

· Choreograph

· Unison movement

· Non-Unison movement

· Solo

· Duet

· Energy

· Space

· Time

· Level

· Dynamics

· AB

· ABA

STEP BY STEP SEQUENCE OF INSTRUCTIONAL ACTIVITIES
OVERARCHING CONCEPTS

· Identify ways to layer movement and deepen its expressive qualities
· Use a moving canvas to express emotion and feelings through movement, gesture and shape
EXPERIENCE & RESPOND   
- Select, describe, analyze, interpret, translate

· Review and discuss movement vocabulary and elements from previous lessons

· Describe the development of “Found Poems” created from Lesson Four

INQUIRE   
- Explore the anchor work using arts concepts, skills, and processes to build experience and deepen understanding
Essential Questions:

· How do you interpret words and text in an authentic and meaningful way?

· What is the essential nature of collaboration?

· How does it impact the creative process?

Discuss possible choices for developing small group performance pieces inspired by the “Found Poems” 

Discuss how to:

· Layer solo material

· Create or combine duets

· Select unison or non-unison

· Determine entrances and exits

· Include moments of stillness

CREATE
- Apply Knowledge, Skill, Understanding, i.e., plan, explore, develop, evaluate, perform
Dance A Poem

Artsource® unit, Level III Sample Lesson

CULMINATING TASK
· Create a 1 to 2 minute group piece that is inspired by the anchor work poem, “To Everything There is a Season”

· Communicate emotion and meaning through the elements of voice, movement, gesture and sound

CRITERIA

· Work collaboratively in small groups

· Find variations in movement using level changes, qualitative and dynamic changes in energy, time or space

· Identify and convey ideas and emotion through specific gestures, words movement, sound, instruments and group relationships

· Select either AB or ABA as a formal structure

· Work cooperatively

· Maintain focus during performance

REFLECT-REFINE
- Ask Deepening Questions, Make Personal Meaning 
Verbal:
· How did you feel during your group’s performance?
· What elements went as you expected?
· What surprised you?

Performance-based:

· Discuss the group performance pieces and their varying interpretations of the 

   
Anchor Work poem
· Were the criteria for the final task met by all of the performing groups?

ASSESS - EVALUATE
- Apply Evaluation Criteria & Align with Standards
TASK

· Analyze content and connect to Key Content Standards and grade level expectations

· How did this lesson deepen your understanding of the anchor work?
Key Dance Content Standards

Grade Three

2.5 (Creative Expression) Perform dances to communicate personal meaning, using focus and expression

Grade Four

1.6 (Artistic Perception) Identify, define and use phrasing in dances

Grade Five

1.4 (Artistic Perception) Incorporate the principles of variety, contrast and unity in dance studies

2.5 (Creative Expression) Convey a wide range of feeling and expression through gestures. Posture and movement

Grade Six

2.1 (Creative Expression) Invent multiple possibilities to solve a given movement problem and develop material into a short study

2.2 (Creative Expression) Compare and demonstrate the difference between imitating movement and creating original material

4.2 (Aesthetic Valuing) Propose ways to revise choreography based on established assessment criteria

4.3 (Aesthetic Valuing) Discuss the experience of performing personal works for others
RUBRIC – Apply Evaluation Criteria & Align with Standards

Advanced
· Strong evidence of collaboration

· Strong focus during performance

· Strong demonstration of movement variations

· Strong evidence of emotion and intention


Proficient
· Proficient evidence of collaboration

· Proficient focus during performance

· Proficient demonstration of movement variations

· Proficient evidence of emotion and intention


Approaching Proficient
· Some evidence of collaboration

· Some focus during performance

· Some demonstration of movement variations

· Some evidence of emotion and intention


Below Proficient
· No or little evidence of collaboration

· No or little focus during performance

· No or little demonstration of movement variations

· No or little evidence of emotion and intention

COMPLETE & TURN IN

SELF-ASSESSMENT for LEARNING

EVIDENCE OF LEARNING PORTFOLIO
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